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Abstract: The present paper discusses the relation between the adolescent identity and the fea-
tures of creative personality. The concept of identity comes from Berzonsky who, according to
the participation of cognitive strategies in identity construction, distinguished three basic pro-
cessually oriented identity styles: informational, normative, diffuse/avoidant. This author devotes
special attention to the extent of that part of formed identity that he calls commitment. The cre-
ativity of personality also takes part as a factor in identity formation. The developing creative
personality may reach identity redefinition sooner and avoid role diffusion. Goal: To identify
how the selected adolescent personality traits contribute to identity construction and to determine
the interrelation among the variables. Materials and methods: Identity style questionnaire
(Berzonsky), WKOPAY (Khatena, Torrance). Results and conclusions: There is a mutual rela-
tionship among the traits of creative personality and adolescent identity styles. The selected traits
of creative personality influence identity construction. "Authority" acceptance and disciplined
imagination contribute to identity formation in the sense of obligation. A lower degree of author-
ity acceptance as well as of other personality traits supports the active formation of autonomous
adolescent identity. Adolescents with their autonomous formed identity, who rely on themselves
to a higher degree in their autonomous identity formation, reject authorities. Vice versa, adoles-
cents with unformed identity tend to uncritical acceptance of the opinions and attitudes of those

in authority.
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INTRODUCTION

The developmental stage of adolescence,
forming a transitory period between child-
hood and adulthood, is at the same time a
period of identity fulfillment, bringing
genuineness and singularity. What has
drawn the attention of several authors
(Erikson, 1968; Marcia, 1980; Macek,
2003; Fandelova, 2004; §ram0vé, 2007) is
the importance of investigating the adoles-
cent stage of development as a key turning
point in both constructing and reconstruct-
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ing a young person’s identity. The forming
of identity style requires the investigation
of the presence or absence of identity crisis
(doubts about values and goals implanted
in the child by its parents) and the pres-
ence, or absence, of commitments (stabil-
ity in the selection of values, individual
life standards), leading to the achievement
of four identity statuses in adolescence.
Marcia (1980) construes identity on the
basis of the dynamic organization of per-
sonality, its capabilities, and life experi-
ences, and maintains that on the basis of
the presence/absence of identity crises and
duties it is possible to determine in which
of the four identity statuses the individual
is found: 1) the status of achieved identity,
i.e. the personality has passed the identity
crisis via active seeking of values and
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goals, having built a stable system of
obligations; 2) prematurely closed identity,
i.e. personality with a stable, fixed com-
mitment, one achieved without analyzing
and choosing values and goals, tending to
adopt values set by one’s parents; 3) dif-
fuse/avoidant identity, i.e. the individual
has not passing through the identity crisis
and has no stable commitment; 4) morato-
ry, i.e. the personality is passing through
the identity crisis (investigating, seeking,
formulating his/her goals) with no fixed
obligation so far. It is important for the
study of the identity maturation process to
concentrate attention to the value system
forming, determining aspiration level,
setting life priorities of adolescent youth,
including the dominant styles of education
of the adolescent’s family etc. (Sramovi,
Fandelovd, 2006; Fichnovd, 2004; Sra-
movd, 2006; Berzonsky, 2004; Macek,
2003; Sramova, 2007). Marcia’s (1980)
conception of the structural status under-
standing of identity has inspired several
authors to study the processes influencing
identity formation; one of them being Ber-
zonsky (2003). Berzonsky’s model pro-
ceeds from the presupposition of social
-cognitive processes sharing in identity
construction, in selecting information im-
portant for the personality, based on which
it takes personal decisions and maintains
process-oriented identities (Berzonsky,
2003). It concerns cognitive strategies
which the adolescent personality uses in
self-defining, self-constructing, making it a
long-lasting process underlain by assimila-
tory and accommodatory processes. Ber-
zonsky (1990) distinguishes three basic
styles of identity: informational, norma-
tive, and diffuse/avoidant. The question-
naire, which is based on the verification of
its theoretical conception, classifies the
individual in accordance with the dominant
identity style, i.e. the highest standard

score, in a particular category. Informa-
tional identity style is characteristic of
individuals actively seeking their personal-
ity, open to experience, having an active
approach to problem solving (Berzonsky,
1992; Berzonsky, Sullivan, 1992; Berzon-
sky, Ferrari, 1996). The informational style
of identity corresponds with the achieve-
ment of the state of moratorium (Berzon-
sky, Kuk, 2002; Berzonsky, Neimeyer,
1994). Normative identity style is charac-
teristic for the individual whose self-
definition lies in the passive adoption of
examples, being conscientious and goal-
oriented. His behavior is adapted to the
standards and expectations of others, being
thus conformity oriented. He finds ambi-
guity unsuitable, achieving a prematurely
closed state of identity (Berzonsky, 1992;
Berzonsky, Neimeyer, 1994). Diffuse/avoi-
dant identity style is bound to maladaptive
strategies, neuroticism, depressive reactiv-
ity. It is a style in which the individual
postpones defining his personality, having
low self-consciousness, his behavior being
underlined by situational factors, avoiding
personal conflicts, and achieving a dif-
fuse/avoidant status of identity (Berzon-
sky, 1992; Berzonsky, Ferrari, 1996). Ac-
cording to Berzonsky (2003), it is impor-
tant to observe in investigating this style of
identity the commitment which states the
responsibility of the personality, stability
of their decisions, optimism, increased
self-esteem, sense of duty and personal
adaptability.

The process of personal identity forma-
tion thus includes not only cognitive fac-
tors of personality but also social and
cultural ones. In order to create targeted
education strategies, it is important to learn
all the given factors, both cognitive and
non-cognitive, that would favorably influ-
ence the self-realization process in the
adolescent period; as stated in the research
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findings of Satkovd, Fichnova (2002),
Hamranova (2003), Fandelovd (1999,
2004) and Sramové (2004). Last but not
least, it is important to observe the several
aspects of personality that influence identi-
ty formation, one of them being the very
adolescent creativity. Creativity motivates
people to self-realization and to the use of
the whole personality potential (Rogers,
1954). However, the definitions of creativ-
ity have been so far ambiguous. As early
as in 1953 there were more than 25 differ-
ent definitions) more than 25 definitions,
as is stated by Morgan (in: Taylor, 1975).
Sternberg and Lubart (1999, pp. 3-12)
mention several approaches to the defini-
tions of creativity: mystical approach
(postulating that creativity is something
man has been endowed with by a higher
force), pragmatic approach (oriented pri-
marily at the development and utilization
of creativity; only secondarily at its under-
standing, e.g. DeBono, 1985), psychody-
namic approach (represented by psycho-
analysis and neopsychoanalysis: according
to which creativity results from the tension
between conscious reality and unconscious
instincts, cognitive approaches (oriented at
the understanding of mental representa-
tions and processes of creative thinking),
socio-personal — approaches (developed
concurrently with cognitive approaches in
the history of creativity investigation being
oriented at the personal characteristics of
the creator, motivation variables, as well as
socio-cultural context: ambient conditions
for successful realization of creativity),
and as a recent trend the author brings the
so-called confluence approaches. The con-
fluence theories are characterized by a
complex approach, including several com-
ponents. These approaches perceive cre-
ativity as a process that was brought about
by multiple factors respecting both cogni-
tive and non-cognitive characteristics of a

creative personality and their functioning
in a social environment. The first mani-
festations of creativity have been so far
discussed in expert references; for example
Szobiovd (1999) stating the original cre-
ative approach in two-and-a half-year-old
children namely in expressing the desire
for independence in the famous motto
"me-self". Thus, as early as in the toddler
period, the child will be able not only
to experiment, discover new information
but also create new means based on men-
tal combination (Langmeier, Krej¢iiov4,
1998; §ramové, 2007) which can in our
opinion be considered as a sign of awaken-
ing creativity. The definition of creativity
by the humanist psychologist Rogers
(1961) does not distinguish between good
and bad creativity. All innovatory activi-
ties are creative, the differences being only
in their social value, however, these inno-
vatory activities are very changeable. His
definition does not either include the crite-
rion of product acceptability by a certain
group of people in a given time or takes no
distinction of acceptability criterion of
with regard to its novelty and utility for an
individual, reference group or society.
Subjectively valuable creative acts are, in
his opinion, of the same importance and
utility as objective ones. Rogers (1961)
maintains that the value of a product for a
creative person is not determined by the
appraisal or criticism but by the person
himself. As long as the product enriches
the individual, brings him a new view of
the world and shifts him progressively
towards his self-development, i.e. the real-
ly existing value. We are of the opinion
that this very aspect in his definition offers
the space for the acceptance of creativity
as early as in the lower age categories and
explains a lot concerning the ontogenesis
of creativity. However, it is necessary to
distinguish between the potential towards
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creativity and the implementation of poten-
tial, as noticed earlier by Guilford (1950).
The implementation of potential depends
on many other factors. In this connection
Runco and Chand (1995) stress the inevita-
bility of inner motivation in the creative
process, although describing it as second-
ary in the cognitive processes.

The heterogeneity of opinions concerning
the substance of creativity bring ambiguity
into the latter’s relation to personality.
Essentially and grossly simplifying, sever-
al groups of approaches could be brought
here (as mentioned in greater detail in
another paper of ours ¢f. Szobiov4, Fich-
nov4, 2003): a) creativity is understood as
the basic feature of the personality
(Kalmar, Kalmar, 1987), b) creativity as a
complex characteristic of the personality
(e.g., Zelina, Buganova, 1983), ¢) the cre-
ative personality possesses several proper-
ties (or features). However, to enumerate
these properties would bring great differ-
entiations not only concerning the number
but also the types of features (Dockal,
Musil et al., 1987; Ford, Harris, 1992;
Hlavsa, Juréovd, 1978; Khatena, Torrance,
1976; Pietrasifiski, 1972; Popperov4, 1969;
and others). The most frequently stated
properties were the following: indepen-
dence and rebelliousness, next to inven-
tiveness intuitiveness, humor, and play-
fulness. The counts of other properties
ranks even lower. d) Classification of
properties into a system, e.g. Popperova
(1969), Musil (1983), Perkins (1995), Feist
(1999), and others. e¢) Novel approaches
utilize the current identification instru-
ments of the main personality features (Big
Five) describing in this context also the
features of the creative personality (Szo-
biovd, 2006). f) The authors striving for
the creativity and personality relation by
delimiting the types of creative personali-
ties (e.g., Maslow, 1965; Gardner, 1997).

All the above-mentioned opinions, in
spite of their variability, bring one com-
mon trait. counting on the presence and/or
absence of certain specific traits.

A different point is presented by Cziks-
zentmihalyi (1996) who suggests that cre-
ative individuals may be paradoxically
endowed with both presence and ab-
sence of a feature and/or its different poles.
g) The author presents and describes ten
features that are often ascribed to creative
people forming a compact whole with
every other feature in the personality.
Thus, e.g. creative people may frequently
be energetic but lack strength; they are
clever and naive at the same time; they
combine responsibility with irresponsibil-
ity; creative people alternate between
imagination, fantasy and rooting in sensi-
ble reality and others (Csikszentmihalyi,
1996). The same picture of a paradoxi-
cal personality is presented by Cropley
(1999).

According to both Csikszentmihalyi
(1996) and Zelina (1997), these enumer-
ations of creative personality traits are
solved by a single true to life answer to the
question: What does then make a creative
personality creative? It is a complexity of
personality "understood as maturity of
personality that exceeds the very self in the
complexity of the sense and mission of
humankind and life in general. It is a ten-
dency to think and act more and better than
others. It encompasses the contradictory
tendency: 'the increase of individuality
and authenticity lead to the multiplicity
and complexity of the creator” (Zelina,
1997, p. 177). The same opinion has al-
ready been presented by Sternberg and
Lubart (1996), who speak of the so-called
integrated theory of personality since the
numerous individual factors and environ-
mental factors have to be combined to
demonstrate their effect. Similarly, Tardif
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and Sternberg (1989) and others coincide
in the opinion that there is no simple for-
mula corresponding to everyone who is
creative. It requires the constellation of
many features that may occur in one, yet
need not appear in another creative per-
sonality.

Hence it results in our being able to think
of the developing creative personality as
one having the best prerequisites in the
sense of classically understood Erickson’s
stages (1968) to achieving rather the rede-
fining of one’s identity, especially in rela-
tion to parents and society. It is likely that
creative personalities will not exhibit diffu-
sion of roles, i.e. excessive identification
beyond the point of marked or complete
loss of identity.

Kathena and Torrance (1976) proceed
from the fact that an individual has a cer-
tain mental conception of his ego whose
structures include both creative and less
creative ways of behaving. According to
these authors, a creative personality is one
that does not have the tendency to conform
to authorities (also ¢f above: the most
frequently stated features of creative per-
sonalities were independence and rebel-
liousness), not to accept passively and not
to adapt to the given state. Another charac-
teristic is self-confidence: belief in one’s
own inner forces (Barron, Harrington,
1981), a tendency toward curiosity, thor-
oughness, perpetual asking of questions
and self-assertion. Creative people are
characterized by an active, lively, inven-
tive, own and independent approach to the
seeking of solutions in complex situations
and tasks. Self-evaluation in the sphere of
creativity in various domains correlates
with personality dimensions (Kaufman,
Baer, 2004). Currently mentioned charac-
teristics of creative people according to the
summarizing review by Tardif and Stern-
berg (1989) also include intellectual risk-

taking, inclination to probe, curiosity,
inner motivation, openness to new experi-
ence, application of one’s own rules, need
for competence, tolerance of ambiguity,
tendency to play with ideas, search for
interesting situations etc. According to
Sternberg (1997) three basic attributes also
include, apart from intelligence and per-
sonality/motivation, cognitive styles that
combine intelligence and personality into
"mental self-control". Moreover, the au-
thor mentions various styles of thinking
(which may support or inhibit creativity)
introducing three types of them. Personali-
ties preferring executive style like to imple-
ment and realize systems of rules. Another
style is the so-called judicial that prefers
evaluating systems of rules and people.
Legislative style reflects the biggest ten-
dency to formulate problems and create
new, often global perspectives and sys-
tem norms or rules. This according to the
authors (Sternberg, Lubart, 1999) is the
most important and significant for creativ-

1ty.
GOAL OF THE WORK

To identify how selected creativity fea-
tures of the adolescent personality partici-
pate in constructing the identity, and to
determine the correlation among the repre-
sented styles of identity with specific char-
acteristics of creative individuals.

PROBLEMS

Based on the facts described above, we
have formulated the following problems:

1) Do the selected features of creativity
have any influence on identity construc-
tion?

2) Does there exist a correlation between
identity styles and the features of creative
personality?
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MATERIALS AND METHODS

To identify the variables, two methods
have been used:

1) Berzonsky’s Questionnaire of Identity
Style (ISI3, revised version). For our pur-
poses, the Slovak version has been used,
translated from the original and adapted
(gramové, Bianchi, Lasticovd, 2004). The
questionnaire consists of 40 items, the
degree of coincidence with the individual
items being expressed by the adolescents
on a scale ranging from 1 to 5 points. Sum
total score has been used for the analysis
of the socio-cognitive styles of identity
oriented at the solution and management of
personality problems creation of the per-
sonality identity: a) informational identity
style (11 items, Cronbach alpha = 0.634),
b) diffusive style of identity (10 items,
Cronbach alpha = 0.592), c¢) normative
identity style (9 items, Cronbach alpha =
0.603). At the same time, constancy of
personality decision was tested, i.e. identi-
ty degree, called by Berzonsky the com-
mitment identity (10 items, Cronbach
alpha = 0.678).

2) What Kind of Person Are You? -
WKOPAY (Khatena, Torrance, 1976) self-
evaluating instrument is a self-reflecting
inventory that is constructed as the estima-
tion of an individual in self-reflection on
creativity. The autobiographical self-re-
flecting model offers the individual an
opportunity to describe how he/she func-
tions in the creativity field. It identifies
several subdimensions of creative orienta-
tion of personality. The task of the indi-
vidual tested shall be to mark those items
in the WKOPAY questionnaire that de-
scribe his typical behavior. The subscales
are described as factors, and in addition,
using the questionnaire makes it possible
to identify up to five such factors: author-
ity acceptance, self-reliance, hunger for
science, perception of others, and cre-
ative imagination (disciplined imagina-
tion). Since this identification instrument
has not been standardized for the Slovak
population, its use is predominantly ori-
ented at research purposes. For this pur-
pose we deem it purposeful to present
some data stated in the original manual
(Table 1). To compare, we also present the
results obtained in our sample. As pres-

Table 1. Comparing the means and standard deviations of individual WKOPAY fac-
tors in the group of Slovak adolescents and that of J. Khatena and E.P. Torrance (1976)

The group of The group presented by
Slovak adolescents J. Khatena and E.P. Torrance
N=141 (1976)
As American population
N=671

Factor AM SD AM SD
Acceptance of authorities 3.11 1.93 3.95 1.62
Self-confidence 9.04 1.90 6.20 2.04
Hunger for science 4.64 1.18 3.47 1.26
Acceptance of others 3.78 2.12 3.28 2.92
Disciplined imagination 5.51 1.69 3.63 3.54
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ented in the table, significant deviations
suggest that adolescents of the Slovak
population are more homogeneous than
adolescents of the American sample (cf.
the factors of self-reliance, acceptance of
others, but mostly those of disciplined
creativity). Mean values measured are
comparable with those of the American
population, although in the factor of self-
reliance and disciplined imagination the
Slovak scores outnumber the American. In
the context of the significant deviations
mentioned, the category of low and high
scoring (+1SD) would include participants
with comparable scores. Table 2 presents
correlations among the individual factors
of the WKOPAY questionnaire obtained
from the data measured in the tested sam-
ple of adolescents.

Sample

The test sample was formed of 141 ado-
lescents of average age 19.5 years. For the

purposes of our research the sample was
divided into two groups, i.e. the group with
formed identity (high commitment) and the
group with unformed identity (low com-
mitment). The criterion of division was
AM = 1SD. Correlation analysis, reliability
measuring and t-test, ANOVA (SPSS)
were used for statistical processing.

RESULTS

Table 3 shows basic differences between
the representation of individual styles
between adolescents with formed and
unformed identities. All the observed vari-
ables showed highly significant differ-
ences. The adolescents with unformed
identity scored lower in the informational
style, so it can be concluded that in spite of
their possibly being active in the search for
their identity, they are not open to experi-
ence, nor are they sufficiently active in
their approach to problem solving. It is
precisely the group with the more marked

Table 2. Correlations between the individual factors of the WKOPAY measured in the

tested sample of adolescents

Acceptance Self- Hunger for | Acceptance
of authorities | confidence science of others
Acceptance Correlation
of Coefticient Sig.
authorities (1-tailed)
Self- Correlation -.232
confidence | Coefficient Sig. .003
(1-tailed)
Hunger for Correlation -.118 230
science Coefticient Sig. .082 .003
(1-tailed)
Acceptance Correlation -.255 -.051 261
of others Coefticient Sig. .001 274 .001
Disciplined Correlation -.407 179 .185 .140
imagination | Coefficient Sig. .000 017 014 .049
(1-tailed)
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Table 3. Differences between the representation of the individual styles between the
adolescents with formed and unformed identities

Adolescents Adolescents
with formed | with unformed
identity identity t-test p |Median

AM SD AM SD
Informational style of
. . 40.142 | 5.944 | 35.526 | 4.287 | -2.791 | .008 39
identity
Diffuse/avoidant identity |27.571| 5.853 [ 32.579 | 4.100 | 3.102 | .004 28
Normative identity style |35.905| 4.346 | 27.947 | 4.527 | -5.669 | .000 32

Table 4. Differences between the representation of the individual styles between the
adolescents with formed and unformed identities in the selected factors of creative per-

sonality
Adolescents Adolescents
with formed | with unformed
identity identity t-test p |Median

AM SD AM SD
Acceptance of authorities | 2.048 | 1.717 | 4.316 | 2.382 | 3.480 | .001 3
Self-confidence 9.381 | 1.802 | 9.474 | 1.646 | 0.169 | .866 9
Hunger for science 4714 | 1.146 | 4.421 | 1.465 |-0.709 | .483 5
Acceptance of others 4.524 | 2.657 | 3.526 | 2.502 |-1.219 | .231 4
Disciplined imagination 5.762 | 1.513 | 4.737 | 1.368 |-2.238 | .031 6

representation of the so-called diffusive
style that is bound to maladaptive behavior
and postponement of self-definition (Table
3). In observing statistically significant
differences between adolescents with
formed and unformed identity it was found
that the influence of formed identity state
has appeared in two dimensions: "authority
acceptance” (t = 3.480, p = 0.001) and
"disciplined imagination " (t = -2.23§, p =
0.031) (Table 4). Nonconformity with the
existing state of things, creative orientation
of personality, active, lively, independent
approach to problem solving, inventive-
ness as well as imagination, are character-

istics of adolescents with formed identity.
Significantly strong negative correlation
was found in our group of (Slovak) adoles-
cents (r = -.322%%*%) between "commi-
tment" and "authority acceptance" (Table
5), which means that adolescents with
formed identity tend to reject authority
more and to be non-conforming in behav-
ior, along with being more active and not
conforming passively to existing condi-
tions. Vice versa, adolescents with a un-
formed identity tend to uncritically accept
the opinions and attitudes of authorities.
The result points out that the more creative
adolescents tend to reach identity sooner
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Table 5. Correlations between the styles of achieved identity and the features of cre-

ative personality

Acceptance | Hunger for | Acceptance | Disciplined
of authorities|  science of others | imagination
Commitment -0.322%%%%* 0.159*
.Intormatlonal style of 0.212% 0.166*
identity
Normative style of identity -0.175*

Note: Only statistically significant relations are given

than those less creative ones and that the
creativity and first-creativity orientations
in personality presumably help construct-
ing identity in the sense of obligation. See
too the higher positive correlation of "com-
mitment" to "disciplined imagination” (r =
.156%*), which means that adolescents with
formed identity can utilize their imagina-
tion and fantasy in task solving, where it is
not possible to use ordinary procedures.
Disciplined imagination enables them, as is
stated in the test manual, to have an active,
live, own and independent approach to
the seeking of solutions and tasks. This
coincides with the basic characteristics
of "commitment": responsibility, sense of
duty, activity. An important role is also
played by the factor of self-regulation.
According to Bandura’s (1989) Self-
efficacy theory, two properties of goals are
important in self-regulation: force of inter-
est and degree of activity in choosing the
goal. As indicated by the results, adoles-
cents with formed "commitment” are more
active and significantly attracted by the
goal (by the correlation to "disciplined
imagination"). The informational identity
style including active search, evaluation
and utilization of self-relevant information,
bears significant negative correlation to the
"dimension authority acceptance” (r =
-212%*) and to the "acceptance of others"

dimension (r = -.166*) (Table 5). The
above findings suggest that in the informa-
tional identity style, self-evaluation does
not proceed from information coming from
others, but the center of evaluation appears
to be the personality itself. The higher the
informational identity style the lower the
acceptance of authorities (i.e., also lower
conformity), as well as the lower the social
adjustment, including the popularity and
the lower the preference for group activi-
ties contrasted with a higher individual
activity. These findings of ours correspond
with other authors’ results emphasizing the
interconnection of informational identity
style and openness to experience with an
independent active approach to problem
solving (Berzonsky, 1992; Berzonsky,
Sullivan, 1992). Following the level of
representation of the authority acceptance
item and that of acceptance of others
among adolescents with formed and un-
formed identity (compared with the me-
dian) it has been shown that adolescents
with formed identity show higher degree
of creative perception and orientation.

In connection with the manifestation of
constructive creativity, Rogers (1983)
mentions several of its conditions, one of
them being the existence of an inner center
for evaluating one’s own productions and
the absence of an outer one. The outer
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center of evaluation is, in the author’s
opinion, anti-creative at all time, as it
brings threat and thus the need for defence;
which means that a certain part of experi-
ence should not get into consciousness.
The inner center of evaluation is more
characteristic of creative individuals. Zeli-
na, the author of the project Millennium
(2001), suggests in addition to traditional
education (metacognitive education, the
developing of emotional intelligence, the
building of internal motivation system, the
cultivation of pro-sociality, ethics and
creativity) the elaboration of the didactics
of autoregulation. He proposed the six "S"
theory, suggesting that the build-up of
integrated ego can follow this sequence:
self-reflection - self-evaluation - self-con-
sciousness - self-control - self-regulation -
self-formation. "Without discipline, either
the outer one toward standards, or the
inner one, towards responsibility for one’s
goals, it is impossible to attain any impor-
tant achievements, or to feel happiness.
Discipline is one of the resulting accom-
plishments of self-regulation.” (Zelina,
2005, p. 9). In this connection the author
also points to the Handbook of Self-
regulation, (Boekaertesova, Pintrich, Zeid-
ner, 2000), who elaborated these problems
in greater detail.

The above-mentioned confirms that the
personality is a complex and integrated
system, which is why it is important to
enrich the developing personality of chil-
dren and young people in a complex way,
through programs and procedures that
consider all the above components.

The normative identity style bears nega-
tive correlation to the hunger for science
dimension (r = -.175%) (Table 5). The
adolescents constructing their identity
along standards, rules, values, expectation
of others, social conventions, prove to be
less creative and not to ask "inquisitive”

questions. The normative identity style is
represented in a higher degree in less cre-
ative adolescents. According to Brezonsky
(1992), it is adolescents with dominant
representation of normative identity style
who prematurely reach the closed identity
state. In our sample of (Slovak) adoles-
cents, the level of hunger for science in
adolescents with formed identity and ado-
lescents with unformed identity, proved to
be under the median value even though a
higher degree of hunger for science was
shown by adolescents with formed identity
(no statistical significance).

CONCLUSIONS

The results of our findings show that
"authority acceptance” and "disciplined
imagination” do influence the state of
achieved identity, which is manifested by a
higher non-conformity and higher creativ-
ity of adolescents with formed identity.
However, neither non-conformity nor
rejection of authorities as such can be
considered as an indicator of creative per-
sonality, or of a personality with formed
identity either. Acceptance of authorities
as opposed to their rejection, in the Khate-
na and Torrance (1976) theory does mean
obedience, politeness, down to passive
submission and adaptation to acceptance of
the given situation. In relation to these
findings, it is possible to interpret the re-
sults as an expression of a more active
relation to life in adolescents with formed
identity (commitment) and as features of a
creative personality, compared with per-
sonalities with inner motivation, with in-
quisitive, curious and independent attitude,
seeking their own ways and modes of
solution of complex tasks and problems. It
is possible to surmise that it is these very
factors that are also related to the trend
toward higher self-reflection, self-educa-
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tion and self-control, as the "disciplined
imagination" factor includes them implicit-
ly. However, it is important for educators,
teachers and, last but not least, parents, to
develop, intensify and support this trend.
There is a real danger that even with ap-
propriate  axiological education, non-
conforming personalities without creativity
and well-formed self-control may develop
inharmoniously, even sociopathically.

There is a correlation between styles of
achieved identity and the features of a
creative personality. It has been proved
that adolescents with formed identity, who
rely on themselves in the process of identi-
ty formation to a higher degree, do reject
authorities. Vice versa, adolescents with
unformed identity tend to uncritical accep-
tance of opinions and attitudes of authori-
ties. The more creative adolescents reach
identity in the sense of obligation (i.e.,
they are more responsible, more constant
in their decisions) than their less creative
colleagues. Based on the above results, we
are of the opinion that creativity and per-
sonality to the creative orientation can help
construct the formed identity.

We suggest working these findings into
the practice of personality formation: into
programs of school education, intervention
and development programs, but also into
materials designed for self-education and
self-control (sense of monitoring oneself).
At the same time, the results also show that
it is essential to involve the developing
personality of children and young people
in a complex way, via programs and proce-
dures, considering all the above-mentioned
components, as it represents an intricate
and integrated system.

As for the rest, it would be suitable to
identify in a greater detail other concurrent
variables participating in the formation of
identity, as well as to delimit the ways in
which educationalists, school psycholo-

gists and other specialists involved in the
development of children and young peo-
ple, intervene and support not only the
development of creativity, creative abilities
(Fichnov4, 2005) and features of the cre-
ative personality, but also adequate forma-
tion of self-concept as well as identity
formation of adolescents (Sramova, 2004).
We consider these facts as inspirational for
our future endeavors.

Received March 27, 2007
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IDENTITA A KREATIVITA OSOBNOSTI

B.Sramov4, K. Fichnovi

Stihrn: Prispevok sa zaoberd vztahom medzi identitou adolescentov a Crtami tvorivej osobnosti.
Pri premennej identita vychddzame z koncepcie Berzonského, ktory podla toho, ako sa kog-
nitivne stratégie zicastiiuji na konstruovani identity, vycClenil tri zdkladné procesne orientované
Styly identity: informacny, normativny, difiizny. Osobitni pozornost autor venuje miere utvore-
nej identity, ktortd nazyva commitment. V procese formovania identity medzi faktormi pdsobi aj
tvorivost osobnosti. Vyvijajica sa tvorivd osobnost pravdepodobne dosiahne skor redefinovanie
identity a vyhne sa difuzii role. Ciel: Identifikovat ako sa vybrané Crty tvorivosti adolescentov
podielaji na konStruovani identity a urCif sivis medzi premennymi. Metody: Dotaznik Stylu
identity (Berzonsky), WKOPAY (Khatena, Torrance). Vysledky, zdver: Medzi Crtami tvorivej
osobnosti a $tylmi identity adolescentov existuje vzdjomny vzfah. Vybrané Crty tvorivej osobnos-
ti maji vplyv na konStruovanie identity. "Akceptdcia autorit” a "disciplinovand predstavivost” sa
podielaji na utvoreni identity v zmysle zdvidzku. NiZ$ia miera akceptdcie autorit ako aj inych
osobnosti podporuje aktivne konStruovanie vlastnej identity adolescenta. Adolescenti s utvorenou
identitou, ktori sa pri konStruovani svojej identity vy$Sou mierou spoliehaji na seba, autority
odmietaji. Naopak, adolescenti s neutvorenou identitou, majui tendenciu k nekritickému prijima-

niu ndzorov a postojov autorit.



