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Abstract: Although present Western approaches to wisdom differ in their delimination of the very
essence of wisdom, its cognitive nature is usually accentuated. We, in contrast, define wisdom as
a latent variable consisting of the integration of cognitive, reflective and affective personality
qualities. This conceptualization of wisdom was operationalized by the Three-Dimensional Wis-
dom Scale (3D-WS). The aim of this study was to examine the Slovak translation of the 3D-WS
and to compare the scores of two culturally different samples of US and Slovak college students.
We used Cronbach’s alpha as the internal reliability indicator for the translation verification, and
bivariate correlation analyses for determining the internal correlations between the separate di-
mensions of the wisdom scale. Differences in mean values of the separate dimensions of wisdom
and the overall wisdom score between the two samples were analyzed using MANCOVA, ANO-
VA, and ANCOVA, while checking for gender. The internal reliability and correlation coeffi-
cients of the three dimensions of the wisdom scale confirm the inner consistency of the Slovak
translation. However, analyses also show that the average scores for the cognitive and reflective
dimensions of wisdom and the overall wisdom score are significantly higher in the American
sample than in the Slovak sample, whereas the average score for the affective dimension is sig-
nificantly higher in the Slovak sample than in the American sample. In sum, this cross-cultural
explorative research suggests that the Three-Dimensional Wisdom Scale, consisting of internally
consistent cognitive, reflective, and affective personality characteristics, is a promising measure
to assess wisdom in the US as well as the Slovak culture. Future studies should compare the im-
plicit wisdom theories of students in both cultures. Based on results from this study, we hypoth-
esize that US students might place a stronger emphasis on the cognitive and reflective dimensions
of wisdom and less emphasis on the affective wisdom dimension than Slovak students.
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Current tendencies of the psychological
comprehension of the individual aim at a
more complex and systematic grasp of
mental processes. It looks as if, in the con-
text of current knowledge of cognitive
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processes, the concept of intelligence does
not say much about the individual’s behav-
ior in difficult life situations and changing
social-environmental conditions. H. Gar-
dner’s (1983) concept of different intelli-
gence types initiated a shift to a more
complex view of the individual and a slight
shift from the emphasis on IQ itself. Posi-
tive psychology also significantly contrib-
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uted to the expansion of experimental and
intervention psychological topics towards
higher complexity and a more holistic
view of the individual (e.g., Seligman,
Csikszentmihalyi, 2000). The concept of
wisdom, in particular, appears to be in
accordance with these tendencies. Initial
gathering of psychologically relevant in-
formation on wisdom was associated with
prevalent beliefs and lay theories on wis-
dom (Bluck, Gliick, 2005). Religions and
philosophy were also a rich source for the
delimitation of wisdom (Birren, Svensson,
2003; Osbeck, Robinson, 2005). Although
implicit (lay) theories of wisdom tend to
contain elements of the concepts of intelli-
gence and/or spirituality, wisdom repre-
sents a unique construct (Brown, Greene,
2006). Within classical modern psycholo-
gy, Erikson’s ground-breaking work intro-
duced wisdom as an inherent part of an
integrated continual development of a
mature personality and associated it with
mastering the crisis of old age, integrity
versus despair (Erikson, 1963; Erikson,
Erikson, Kivnick, 1986). At present, re-
searchers distinguish between implicit and
explicit approaches to the study of wisdom
(Sternberg, Jordan, 2005; Kovacé, 2006).
Explicit approaches are based on expert
theories of wisdom in contrast to the im-
plicit wisdom theories of lay people. Yet, it
appears that every explicit approach devel-
ops its own wisdom theory, with some
overlap but also many differences between
the varied approaches. By accentuating
the cognitive dimension, wisdom can be
understood as a form of advanced cogni-
tive functioning (Dittmann-Kohli, Baltes,
1990), as expert knowledge in the funda-
mental pragmatics of life and advanced
expertise in living (Ruisel, 2005; Baltes,
Staudinger, 2000), or as the art of inquir-
ing (Arlin, 1990). On the other hand, some
experts believe that wisdom is inevitably

connected to personality traits. It includes
value-related obligation to the common
good and a balancing of intrapersonal,
interpersonal and extrapersonal interests to
reach a balance between the adaptation and
shaping of existing environments and the
selection of new environments (Sternberg,
1998).

The public confrontation between two
theories of wisdom lies in the very
nature and definition of wisdom. The
Berlin School led by P. Baltes under-
stands wisdom as a utopian concept,
representing the high point in human
development. On the most general level,
they define wisdom as expert knowl-
edge and inference of important, diffi-
cult, and ambiguous problems connected
to the meaning and organization of life
(Baltes, Kunzmann, 2003). The Berlin
group uses complicated and poorly defined
hypothetical situations that include the
problem of a difficult life situation for their
empirical wisdom evaluation. The Baltes
methodology evaluates recorded verbal-
ized thinking processes of subjects with
regard to strict criteria of advanced cogni-
tive functioning, expert systems of knowl-
edge, and expert knowledge in life
planning and organization (Baltes, Kunz-
mann, 2003).

We believe, however, that wisdom cannot
be limited to the intellectual or cognitive
domain but encompasses the whole person.
Hence, our model includes cognitive as
well as non-cognitive personality dimen-
sions and defines wisdom as a latent vari-
able that combines cognitive, reflective,
and affective personality characteristics
(Ardelt, 2003, 2004). However difficult or
even impossible it may be to evaluate wis-
dom directly through a standard question-
naire, it is possible to assess the cognitive,
reflective, and affective indicators of the
latent variable wisdom. The model was
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derived from a previous empirical study on
implicit theories of wisdom by V.P. Clay-
ton and J.E. Birren (1980) and incorporates
elements of both the western and eastern
approaches to wisdom. Based on the op-
erationalization of the three dimensions of
wisdom, the Three-Dimensional Wisdom
Scale (3D-WS) was developed and tested
(Ardelt, 2003). It consists of 39 items, of
which 14 belong to the cognitive dimen-
sion, 12 to the reflective dimension, and 13
to the affective dimension. The scale
seems to be a valid and reliable instrument
to assess the cognitive, reflective, and
affective personality characteristics of
wisdom.

The cognitive domain includes the abil-
ity to understand life and the deeper mean-
ing of phenomena and events, particularly
with regard to intra- and interpersonal
issues. Moreover, it includes the awareness
of the positive as well as negative aspects
of human nature, the inherent limits of
knowledge, and of life’s unpredictability
and uncertainties. To obtain a deeper un-
derstanding of events and phenomena, it
is necessary to view them from many
different perspectives, which represents
the reflective dimension of wisdom. Train-
ing of this multi-perspective view requires
self-examination and  self-awareness,
which is likely to result in greater self-
insight and a reduction in subjectivity,
projection, and self-centeredness. De-
creases in self-centeredness and a better
understanding of the positive and negative
aspects of human nature, in turn, are likely
to increase sympathetic and compassionate
love for others, which characterizes the
affective dimension of wisdom. The cogni-
tive, reflective, and affective dimensions of
wisdom are not mutually independent of
each other, but each dimension defines a
unique aspect of the multi-dimensional
concept of wisdom.

PROBLEM

The goal of the present explorative study
was to verify the translation of the 3D-WS
from English into Slovak and to compare
the wisdom scores of college students from
two different cultures, the United States
and Slovakia, in order to analyze and de-
scribe potentially existing differences. We
hypothesized that the 3D-WS could be
used to measure wisdom among both US
and Slovak college students. That is, we
expected that the internal reliability of the
three dimensions of wisdom would be
relatively high and that the three indicators
of wisdom would correlate significantly
with each other. We also examined the
differences in the cognitive, reflective, and
affective wisdom scores between US and
Slovak college students, although we had
no prior hypothesis what those differences
might be.

METHOD
US Sample

At the beginning of the fall semesters of
2005 and 2006 and the spring semesters of
2006 and 2007, students in 20 undergradu-
ate upper-division classes in sociology,
psychology, religion, health science, and
mental health counseling were invited to
take part in a survey on attitudes, behavior,
and general well-being. Students received
one extra credit point (above the maximum
of 100 total points) for taking part in the
anonymous voluntary survey. Survey par-
ticipation was determined through in-
formed consent forms, which were
collected independently of the answer
sheets. Answers were recorded on a scan-
tron sheet, which limited the answer cate-
gories to five options.
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A total of 477 students completed the
survey. However, we limited the cross-
cultural comparison of the data to the 339
US students between the ages of 18 and
21, because we did not know the exact
ages of the students in the age category of
"22 and above" and only two Slovak stu-
dents were older than 21. The majority of
the 339 students were women (75.2%) and
the mean and median age was 20.

Slovak Sample

In Slovakia, university students of so-
ciology from three different faculties of
universities in Bratislava and Trnava were
asked to participate in the US-Slovak
cross-cultural study. The lecturers were
willing to offer us the time necessary for
students to fill out the questionnaire after
we gave a small lecture about the 3D-WS
and the theory behind this scale in the fall
semester of 2006. A total of 212 students
between the ages of 18 and 21 completed
the questionnaires. As in the US sample,
the majority of the students were female
(87.3%), and the mean and median age
was 20.

Measures

Wisdom was measured by the Three-
Dimensional Wisdom Scale (3D-WS), a
self-administered instrument for use in
standardized surveys. To develop the scale,
132 potential wisdom items (primarily
from existing scales that appeared to assess
the cognitive, reflective, or affective di-
mensions of wisdom) were initially se-
lected and administered to 180 members of
close-knit social groups of older adults
between the ages of 52 and 87 years
(Ardelt, 2003). The final version of the
3D-WS contains 39 items, 14 items for the
cognitive wisdom dimension, 12 items for

the reflective wisdom dimension, and 13
items for the affective wisdom dimension.
The questionnaire items evaluating the
cognitive dimension assess the ability and
willingness to understand events and phe-
nomena in detail, awareness of the positive
and negative aspects of human nature and
of life’s ambiguity and uncertainty, and the
ability to make important decisions despite
the unpredictability and uncertainty of life
(e.g., "Ignorance is bliss;" "People are
either good or bad;" "I am hesitant about
making important decisions after thinking
about them;" - all items that were retained
in this dimension show the absence rather
than the presence of cognitive wisdom
characteristics). Items for the reflective
dimension assess the ability to transcend
subjectivity and projection of one’s mo-
tives and needs by observing phenomena
and events from different perspectives and
to avoid blaming others or external cir-
cumstances for one’s current situation.
(e.g., "When I am confused by a problem,
one of the first things I do is survey the
situation and consider all the relevant
pieces of information;" "When I’m upset at
someone, I usually try to *put myself in his
or her shoes’ for a while;" "I always try to
look at all sides of a problem."). Finally,
items for the affective dimension assess the
presence of positive, caring, and nurturing
emotions and behavior and the absence of
indifferent and negative emotions and
behavior toward others (e.g., "I can be
comfortable with all kinds of people;”
"Sometimes I feel a real compassion for
everyone;" "If I see people in need, I try to
help them one way or another."). All items
were measured on one of two 5-point
Likert-type scales, ranging either from 1
(strongly agree) through 5 (strongly dis-
agree) or from 1 (definitely true of myself)
through 5 (not true of myself). All items
that assess the absence of cognitive, reflec-
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tive, and affective wisdom characteristics
were reversed. Subsequently, the arithme-
tic mean of the items for each wisdom
dimension was individually computed. An
overall wisdom score can be obtained by
calculating the arithmetic mean of the three
dimensions of wisdom. Wisdom can also
be treated as a latent variable with the
cognitive, reflective, and affective dimen-
sions of wisdom as its effect indicators.

Analyses showed that the 3D-WS can be
considered a sufficiently valid and reliable
instrument to measure the cognitive, re-
flective, and affective dimensions of wis-
dom (Ardelt, 2003). In the sample of 180
older adults, the 3D-WS, assessed as a
latent variable, was significantly and di-
rectly associated with general well-being,
mastery, purpose in life, and subjective
health and reversely correlated with
depressive symptoms, feelings of econom-
ic pressure, death avoidance, and fear of
death as initially predicted (predictive
validity). Respondents who were nomi-
nated as wise by other study participants
from their close-knit social groups tended
to score higher on the 3D-WS than respon-
dents who were not nominated as wise
(convergent validity). Yet, the 3D-WS was
unrelated to participants’ finances, marital
and retirement status, gender, race, and a
social desirability index (discriminant
validity). Moreover, the 3D-WS was rela-
tively stable across time with factor load-
ings of the 3D-WS at the beginning of the
study not being statistically different from
the factor loadings of the 3D-WS ten
months later (test-retest reliability).

For the present study, the 3D-WS was
translated into Slovak. The method’s
translation accuracy was supported by a
reverse translation. However, during the
translation’s verification, minor language
nuances were discovered through a com-
ponent analysis of the individual items.

One affective wisdom dimension item, "I
am annoyed by unhappy people who just
feel sorry for themselves", was translated
into Slovak as "Znepokojujui ma nesStastni
ludia, ktori [lutuji samych seba". After
considering the translation’s reliability, we
decided to ecliminate this item from the
scale for the purpose of this study, which
means that in this study, the affective wis-
dom dimension contains only 12 rather
than 13 items as in the original scale devel-
opment. The reverse translation disclosed a
different cultural and contextual connota-
tion of the expressions "annoyed" and "byt
znepokojeny”. The connotation of "byt
znepokojeny” probably is not negative
enough, although the dictionary standard
translates "annoyed" as "mrzuty , rozmrze-
1y, znepokojeny"” (Multilingual Dictionary
www.slovnik.cz). It is possible that the
negative colorings of the meaning "otra-
vuje ma" might change the results. For
further use of the scale we intend to use the
Slovak form "Som otrdveny z nestastnych
tudt, ktort lutujii samych seba.”

Internal reliability of the cognitive, re-
flective, and affective dimensions of wis-
dom was assessed for the US and Slovak
samples separately, using Cronbach’s al-
pha. Bivariate correlation analyses were
conducted to analyze the associations
between the three dimensions in both
cultures. MANCOVA, ANOVA, and AN-
COVA analyses were performed to com-
pare the group means of the three
dimensions of wisdom and the overall
average wisdom score in the US and Slo-
vak samples, checking for the effects of
gender.

RESULTS

The internal reliability of the cognitive,
reflective, and affective dimension of wis-
dom was .68, .73, and .63, respectively, for
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the US sample and .70, .73, and .63, re-
spectively, for the Slovak sample. The
internal reliability of the scales can be
considered adequate, given the relatively
broad scope of the three wisdom dimen-
sions. The correlations between the three
dimensions of wisdom were all significant
(p < .001) and ranged from .37 between
the reflective and affective dimensions of
wisdom in the Slovak sample to .48 be-
tween the reflective and affective dimen-
sions of wisdom in the US sample (see
Table 1). Cronbach’s alpha for the com-
posite wisdom scale, consisting of the
average of the three wisdom dimensions
(rather than the average of all 39 individu-
al items), was .71 for the US sample and
.66 for the Slovak sample. Although alpha
was somewhat lower in the Slovak sample
than in the US sample due to lower cor-
relations in the Slovak sample between the
cognitive and reflective wisdom dimen-
sions and the affective and reflective wis-
dom dimensions, an alpha-value of .66 for
a scale that consists of only three compo-
nents can be considered satisfactory.
Because the proportion of female stu-
dents was significantly higher in the Slo-
vak sample (M = .87, SD = .33) than in the
US sample M =.75, SD = .43, t=3.67,
p < .001) and women had significantly
higher average scores on the affective
wisdom dimension M = 3.68, SD = 41)
than men (M = 3.46, SD = .46, t =4.90,
p < .001), a one-way multivariate analysis

of covariance (MANCOVA) was con-
ducted to analyze whether the scores for
the cognitive, reflective, and affective
dimensions of wisdom differed between
the US and Slovak samples after checking
for the effect of gender.

The main effect for the US and Slovak
samples was significant (Wilk’s Lambda =
.87, F(3,546) = 26.97, p < .001, multivari-
ate partial 1> = .129). Gender had a signifi-
cant effect on the combined dimensions
of wisdom (Wilk’s Lambda = .95,
F(3,546) = 9.72, p < .001, multivariate
partial * = .051). Follow-up univariate
ANOVA analyses indicated that there were
significant differences between the US
and the Slovak samples for the cognitive
wisdom dimension (F(1,548) = 26.15,
p < .001, partial n* = .046), the reflective
wisdom dimension (F(1,548) = 29.85,
p < .001, partial n* = .052), and the affec-
tive wisdom dimension, F(1,548) = 4.38,
p = .037, partial n* = .008). Gender only
had a significant effect on the affective
wisdom dimension (F(1,548) = 20.75,
p < .001, partial n* = .036).

A one-way univariate analysis of covari-
ance (ANCOVA) was used to examine
whether the overall wisdom score, assessed
as the average of the three wisdom dimen-
sions, varied between the US and Slovak
samples after checking for gender. The
main effect for the two countries was again
significant (F(1,548) = 14.29, p < .001,
partial n* = .025), although the effect of

Table 1. Bivariate Correlations (Pearson’s 1) between the three dimensions of wisdom

(1) (2) 3)
(1) Cognitive wisdom dimension 1 .38 43
(2) Reflective wisdom dimension 43 1 37
(3) Affective wisdom dimension 44 A48 1

Note: Slovak sample above the diagonal (n = 212); US sample below the diagonal

(n = 339)
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gender was only significant at the trend
level (F(1,548) = 3.14, p = .077, partial
1n° = .006), with women having slightly
higher overall wisdom scores, on average,
than men.

The adjusted and unadjusted means for
the US and Slovak samples are shown in
Table 2. American students scored signifi-
cantly higher than Slovak students on the
cognitive and reflective dimensions of
wisdom and the overall wisdom score,
whereas Slovak students scored signifi-
cantly higher than US students on the af-
fective wisdom dimension, even after
checking for the effect of gender.

DISCUSSION

As hypothesized, the 3D-WS can be used
to measure the cognitive, reflective, and
affective dimensions of wisdom among
both US and Slovak students, based on
adequate internal reliabilities of the three
dimensions and the significant and rela-
tively high bivariate correlations between
the individual wisdom dimensions. How-
ever, our primary goal in this cross-cultural
study was to examine the differences be-
tween the US and Slovak data sets and to
describe the differences. In this section we
discuss possible reasons for those differ-
ences.

The definition of wisdom as a combina-
tion of strong cognitive, reflective, and
affective personality characteristics repre-
sents an ideal type of wisdom that rarely
exists in real life. As operationalized and
measured by the 3D-WS, wisdom is con-
sidered a continuum that ranges between a
low and a high level of wisdom. It then
becomes possible to evaluate to what ex-
tent an individual approaches this ideal.
The reflective dimension, which requires a
transcendence of one’s subjectivity and
projections, is considered essential for a
strengthening of the cognitive and affec-
tive dimensions (Ardelt, 2003). Yet, all
three dimensions are necessary to measure
the latent construct of wisdom (Ardelt,
2004). Each dimension describes a differ-
ent aspect of wisdom.

Our results show that in the context of a
different culture (from the US, which was
used to develop the scale) the dimensions
acquire a slightly different prominence in
relation to wisdom as a latent variable.
Although the scale is internally consistent,
and wisdom measured by this method
forms a consistent unit in both the US and
Slovak cultures, our results suggest that
different aspects of wisdom might be most
prominent in different cultures. Among US
college students, the cognitive dimension
received the highest average score, where-

Table 2. Adjusted and unadjusted group means of the three dimensions of wisdom for
US and Slovak students; MANCOVA and ANCOVA analyses

US Students (n = 339) Slovak Students (n = 212)
Wisdom dimensions AdjuMsted Una(ii;sted SD AdiuMsted Unacll&lsted SD
Cognitive dimension 3.692 3.692 445 3.489 3.489 449
Reflective dimension 3.649 3.649 471 3.422 3.421 469
Affective dimension 3.608 3.598 449 3.685 3.700 382
Overall wisdom score 3.649 3.646 362 3.532 3.537 334
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as among Slovak students the emotional,
affective dimension of wisdom was en-
dorsed most, on average.

The significantly higher score of the
cognitive wisdom dimension in the US
student sample compared with the Slovak
student sample illustrates the desire to
know the truth, particularly as it relates to
interpersonal and intrapersonal matters,
and the ability to make important decisions
despite one’s knowledge of the unpredict-
ability and uncertainty of life. That sug-
gests that culture and community envi-
ronment have a significant influence on its
development. Environment and socio-
cultural factors help us to shape, form, and
transform the method of acquiring and
filtering information. They adjust the
prism through which we see the world.

Cultural influence on cognition is mani-
fested on three basic levels - qualitative,
quantitative, and the development of cog-
nitive operations and their organization
(Mishra, 2001). The historical-political
differences in the development of both
countries could be one of the reasons for
the differences in the cognitive dimension
between the US and Slovak data sets.
Though it is true that our sample consists
of students between the ages of 18 and 21
years and that the Slovak students experi-
enced the totalitarian regime only in their
early childhood, the Slovak society is nev-
ertheless still influenced by four decades
of living under a totalitarian regime. In
comparison with their US counterparts
during this time, Slovak individuals had
incomparably fewer stimuli and fewer
possibilities to choose from a variety of
alternatives. Also, the thinking process
towards dichotomization was supported
and rewarded. Within the totalitarian re-
gime, the delicate differentiation of stimuli
was impermissible (Konopdsek, 1999). In
comparison with countries with free access

to information, Slovak individuals had
fewer opportunities to cultivate the cogni-
tive differentiation of cultural, social, tech-
nical, and welfare stimuli to stimulate
sensitive critical thinking in those fields.
This might explain the reason for differ-
ences in the scoring of American and Slo-
vak students in the cognitive and reflective
dimensions of wisdom. Furthermore, those
cultural differences might also influence
the qualitative and quantitative character of
cognition and the development of cogni-
tive operations and their organization.

The affective wisdom dimension includes
a reduced focus on oneself, the expression
of compassionate and sympathetic love for
others, positive behavior toward others,
and the absence of indifferent or negative
emotions and behavior toward others. The
quality and intensity of experienced emo-
tions tends to be influenced by the concept
understanding of events and circum-
stances. The extent of personal involve-
ment and the depth of understanding of the
consequences of one’s actions might lead
to different emotional reactions (Ratner,
2000). In respect of the feelings of sympa-
thy and compassion (the affective dimen-
sion of the 3D-WS), one source of a
positive emotional reaction is the extent to
which individuals understand the event
and the potential consequences for the
individuals involved in the situation. In
addition, the quality of emotions tends to
be influenced by character traits, past ex-
periences, and the activation of associ-
ations.

Similarly, the reflective wisdom dimen-
sion (the ability and willingness to see
phenomena and events from multiple per-
spectives) strengthens the affective wis-
dom dimension through a deeper
multi-sided understanding of the situation,
the context, and the individuals involved,
because the quality of emotions depends in
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part on the thorough comprehension of
phenomena and events. A different con-
cept understanding of the situation can
lead to a different emotional reaction
(Ratner, 2000). The rise of an emotional
reaction is significantly influenced by our
viewpoint of the situation and its analysis,
which is connected to our personal history,
past experiences, and cultural background.
The cultural context can exert a significant
impact on our "field of view". For exam-
ple, the Australian Aboriginal tribe Pintupi
distinguishes up to 15 kinds of fear
(Russel, 1991), for which our and many
other cultures lack an equivalent expres-
sion. Furthermore, feelings of shame might
have been evoked by completely different
stimuli (e.g., related to faith and religios-
ity) in past historical-cultural contexts than
in the context of modern culture. The cul-
tural context also influences the intensity
and quality of emotions. Hence, the
cultural-contextual setting is an important
defining element for the quality of emo-
tions based on adjusting the field of view,
personal, community, and cultural prefer-
ences, and past experiences and associ-
ations.

The quality of experienced emotions is
also influenced by the degree of linguistic
differentiations of emotional nuances in
specific cultures. Although the "package”
of basic biologically-driven emotions, such
as anger, fear, sadness, disgust, surprise,
curiosity, acceptance, and joy (Ekman,
1999; Geetz, 1973), is preserved in all
cultures, the specific processes can be
comprehended only in a specific cultural
and environmental context. Because the
affective wisdom dimension does not con-
sist of basic emotions, it is essential to take
the cultural context into account.

For both US and Slovak students, a high-
er occurrence of positive emotions toward
others might mean that those students

better comprehend the consequences and
effects for individuals involved in an
event. Yet, US students scored significant-
ly higher on the reflective wisdom dimen-
sion than Slovak students. It appears that
Slovak students tend to express more posi-
tive emotions and behavior toward others,
although they might be less aware than US
students of the consequences and effects
for the individuals involved. This suggests
that Slovak students might engage in less
reflective thinking but, nevertheless, ex-
hibit more positive emotions and behavior
toward others than their US counterparts.

Regarding gender differences in express-
ing emotions, our research confirmed the
general assumption about a higher emo-
tional engagement of women, similar to a
previous comparison of  American-
European cultures, which found more
warmth in women and higher assertiveness
in men (McCrae, Terraciano, 2005). The
reasons for those differences might partly
be due to early socialization in American-
European cultures that encourages girls
more than boys to cherish social and rela-
tional values. Our sample primarily con-
sists of social science and humanities
students with a greater percentage of fe-
male than male students. Although the
proportion of female students was signifi-
cantly higher in the Slovak sample than in
the US sample, after adjusting for the high-
er percentage of female students in the
Slovak sample, Slovak students still tended
to score significantly higher on the affec-
tive wisdom dimension than US students.
Furthermore, because both samples were
recruited from social science and humani-
ties students, the possibility that the differ-
ences between the two samples are due to
different interests and general goals of the
students (in comparison with students in
business or engineering, for example) is
relatively low.
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In a cross-cultural comparison of Ameri-
can and European social-psychological
studies, R. Thibodeau (1995) discovered
that European social-psychological studies
tend to focus significantly more on social
issues, whereas American social-psycho-
logical studies tend to emphasize the indi-
vidual. This is a reflection of a more gener-
al focus of those two cultures and of the
global psychological setting and virtual
"filter" through which individuals from
specific cultures see the world around
them. Our findings support the conclusion
that in comparison with students in the US,
Slovak students (as a part of a European
culture) tend to focus more on "social”
values than on competitiveness and an
individual’s effort and need to excel.
American culture is individualistic and
competitive (Jahoda, Krewer, 1997), and
the competitive environment is perceived
as a challenge rather than a disturbing
obstacle on the road to a contented life.
Those cultural factors might have long-
term consequences for the development of
cognitive processes and the method of
cognitive information gathering and pro-
cessing as one of the basic dimensions of
wisdom.

CONCLUSION

This cross-cultural explorative research
indicates that in both US and Slovak cul-
tures, the 3D-WS, consisting of internally
reliable cognitive, reflective and affective
personality characteristics, is a promising
measure to operationalize and assess wis-
dom. However, for US students, the cogni-
tive and reflective wisdom dimensions
appear to be more prominent and the affec-
tive wisdom dimension seems less promi-
nent than for Slovak students. Hence,
future studies might examine the implicit
wisdom theories of students in both cul-

tures. Based on results from this study, we
hypothesize that American students would
place a stronger emphasis on the cognitive
and reflective dimensions of wisdom and
less emphasis on the affective wisdom
dimension. We would expect the exact
opposite for Slovak students.
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TROJDIMENZIONALNA SKALA MUDROSTI
V KROSKULTURALNOM KONTEXTE:
Porovnanie americkych a slovenskych Studentov

J.BenedikoviCova M. Ardelt

Siihrn: Aktudlne pristupy k midrosti sa liSia vo vymedzeni samotnej podstaty mudrosti;
zdoraziiovand byva jej kognitivna podstata, avSak my pouZivame pristup, v ktorom midrost
predstavuje - s akcentovanim osobnosti - latentnd premennd osobnostnych dimenzii, a to kog-
nitivnej, reflektivnej a afektivnej. Operacionalizdciou bola vytvorend Trojdimenziondlna Skéla
mudrosti (3D-WS). Cielom tejto Stidie je overit slovensky preklad 3D-WS a porovnat skére
dvoch kultirne odliSnych siborov americkych a slovenskych vysokoskolskych Studentov. Na
overenie prekladu Skdly sme pouZili Cronbachovu alphu ako ukazovatel internej reliability; in-
terné koreldcie medzi jednotlivymi dimenziami $kdly sme zisfovali pomocou bivarianej kore-
la¢nej analyzy. Rozdiely priemerov jednotlivych dimenzii muidrosti medzi dvoma stibormi
(americkym a slovenskym) sme zistovali pomocou S$tatistickych postupov MANCOVA a ANO-
VA a ANCOVA na kontrolu premennej gender. Internd reliabilita a korela¢né koeficienty jednot-
livych dimenzii prekladu Skély potvrdzuji vnitorni konzistentnost slovenského prekladu skaly.
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Zistilo sa, Ze americky sibor signifikantne vysSie skoruje v kognitivnej a reflektivnej dimenzii
mudrosti, naopak, sibor slovensky v dimenzii afektivnej. Kroskulturdlny explorativny vyskum
demonstroval, Ze v americkej ako aj v slovenskej kultire moZno pouZit Trojdimenziondlnu $kdlu
mudrosti na ohodnotenie mudrosti ako latentnej premennej vnitorne Konzistentnych kog-
nitivnych, reflektivnych a afektivnych osobnostnych charakteristik. V nadvéznosti na vysledky
Stidie sa chystime preskimat implicitné teérie midrosti Studentov oboch kultir. Na zdklade
vysledkov tejto Stidie predpokladdme, Ze americki Studenti budi kl4st vac¢si doraz na kognitivnu
a reflektivnu dimenziu mudrosti a mensi na dimenziu afektivnu v porovnani so slovenskymi
Studentmi.



